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Abstract

Teaching English in rural India presents complex pedagogical and managerial
challenges rooted in socio-economic, linguistic, and affective factors. Classroom
management in rural English classrooms extends beyond maintaining discipline to
fostering inclusivity, confidence, and communicative competence among first-generation
learners. This paper examines key issues affecting classroom management, such as English
phobia, disruption of the natural sequence of language acquisition, and the persistent
dominance of examination-oriented and translation-based practices. Drawing on
established ELT theories and Indian classroom realities, the study proposes innovative,
low-cost, and learner-centred interventions aligned with the National Education Policy
(NEP) 2020 and NAAC quality parameters. Through classroom-based strategies and a rural
undergraduate case study, the paper demonstrates how empathetic and pedagogically
informed classroom management can significantly enhance student engagement,
experiential learning, multilingual competence, and communicative ability in rural higher
education contexts.
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1. Introduction

The teaching of English in rural India occupies a crucial position within the larger
discourse of equity, access, and quality in higher education—three core principles strongly
emphasized in the National Education Policy (NEP) 2020. Learning English in rural areas
is frequently associated with fear, academic failure, and social disadvantage rather than
opportunity and empowerment.

Unlike urban learners, rural students often have limited exposure to spoken English
outside the classroom. Many are first-generation learners who come from non-English-
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speaking homes and schooling backgrounds. Their interaction with English is largely
restricted to textbooks, examinations, and teacher explanations. In such contexts, classroom
management becomes a decisive pedagogical factor that determines whether English
learning remains mechanical and exam-driven or evolves into a meaningful communicative
process.

The National Assessment and Accreditation Council (NAAC) emphasizes student-
centric learning, participative teaching methods, inclusivity, and measurable learning
outcomes. All these quality indicators are directly influenced by how classrooms are
managed. This paper argues that classroom management in rural English classrooms must
be empathetic, interactive, and pedagogically sound. It should aim not only at maintaining
order but also at reducing anxiety, encouraging participation, and enabling learners to use
English confidently. By drawing on ELT theories, Indian classroom realities, and practical
interventions, this study foregrounds classroom management as a powerful pedagogical
tool in rural English teaching.

2. Major Issues in Classroom Management in Rural English Classrooms
2.1 English Phobia and the Affective Barrier

One of the most common challenges in rural English classrooms is English phobia.
Many students hesitate to speak English due to fear of making mistakes, being laughed at,
or being judged by peers and teachers. This fear often leads to silence, withdrawal, and low
classroom participation, even when students understand the lesson content. English thus
becomes a source of anxiety rather than learning.

Stephen Krashen’s Affective Filter Hypothesis (1982) explains how emotional
variables such as fear, anxiety, low motivation, and poor self-esteem act as psychological
barriers that block language acquisition. When learners feel tense or threatened, input fails
to reach the language acquisition device. In rural classrooms, the affective filter is often
heightened due to poor schooling backgrounds, lack of exposure, and socio-cultural
disadvantages. Public correction, ridicule, and excessive focus on errors further increase
this fear.

As a result, rural learners tend to memorise answers for examinations without
developing communicative competence. Their confidence remains low, and their progress
in English is slow. Addressing English phobia, therefore, becomes a primary classroom
management responsibility for rural English teachers.

2.2 Unnatural Sequencing of Language Skills

Another serious issue in rural English classrooms is the disruption of the natural
sequence of language learning. Language acquisition normally follows the Listening—
Speaking—Reading-Writing (LSRW) order. Children acquire language by listening first,
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then speaking, followed by reading and writing. However, in many rural educational
contexts, this sequence is reversed.

Students are introduced to English primarily through printed textbooks, grammar
explanations, and written examinations. They are expected to read and write English long
before they have adequate exposure to spoken English. As a result, English becomes an
abstract academic subject rather than a living language. Learners struggle to comprehend
texts because they are unfamiliar with natural pronunciation, stress patterns, intonation, and
rhythm.

This unnatural sequencing weakens comprehension and fluency. Students may
reproduce memorised answers but fail to understand spoken English or express themselves
orally. The absence of listening and speaking opportunities prevents learners from
internalising language structures naturally. Consequently, English learning remains
superficial, examination-driven, and disconnected from real-life communication.

2.3 Overdependence on the Grammar Translation Method

The Grammar Translation Method (GTM) continues to dominate classroom
practices in many rural English classrooms. Teachers often justify its use by citing
students’ low proficiency levels, examination pressures, and large class sizes. GTM focuses
on translating texts into the mother tongue, memorising grammatical rules, and writing
answers for examinations.

While this method may help students score marks, it provides minimal exposure to
spoken English. Classroom interaction becomes teacher-centred, and students remain
passive listeners. Speaking, listening, and communicative activities are largely absent. As
Prabhu (1987) observes, language learning becomes form-focused rather than meaning-
focused.

Kumaravadivelu’spostmethod pedagogy (2006) criticises the rigid application of
methods and stresses contextual sensitivity. In rural classrooms, overdependence on GTM
limits learner autonomy, discourages interaction, and prevents the development of real-life
communication skills essential for higher education and employability.

3. Classroom Management as a Pedagogical Intervention
3.1 Creating a Supportive Classroom Climate

Effective classroom management begins with creating a supportive, friendly, and
non-threatening classroom environment. In rural English classrooms, many students enter
with fear, low confidence, and past experiences of failure. A teacher who shows empathy,
patience, and encouragement can significantly reduce this fear. NEP 2020 strongly
emphasizes joyful learning, emotional well-being, and the reduction of academic stress.
Teachers who appreciate students’ attempts, even when they make mistakes, help learners
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feel safe and valued. Allowing students to speak without interruption, avoiding ridicule,
and promoting mutual respect among peers are essential practices. When errors are treated
as part of learning rather than as failures, students become willing to take risks in using
English. Such a positive classroom climate lowers affective barriers and leads to better
participation, confidence, and language development.

3.2 Use of Simple English and Comprehensible Input

The consistent use of simple and functional English by the teacher is a crucial
classroom management strategy in rural contexts. Instead of shifting frequently to the
mother tongue, teachers should use short sentences, familiar words, and repeated structures
while speaking in English. Even if students do not understand everything initially, regular
exposure helps them gradually develop comprehension skills. Meaning can be made clear
through stimulus variation such as gestures, facial expressions, visuals, pictures, real
objects, and situational examples. Classroom instructions, greetings, and routine
interactions should also be conducted in simple English. This approach aligns with
Wilkins” emphasis on meaningful language use, where understanding comes before
grammatical accuracy. When students repeatedly hear English used naturally in class, they
begin to internalise sentence patterns, vocabulary, and pronunciation without pressure or
fear.

3.3 Strategic Use of Mother Tongue

The strategic and limited use of the mother tongue can be an effective classroom
management tool, especially in rural English classrooms. Allowing students to express
their understanding in their first language initially helps reduce anxiety and build
confidence. For example, after listening to a short English passage, students may be asked
to explain its meaning in their own language. This practice confirms comprehension and
reassures learners that they are progressing. Such an approach promotes inclusivity and
respects learners’ linguistic backgrounds, which is consistent with NEP 2020’s multilingual
vision.

However, the mother tongue should not replace English entirely. Its use by students
should be carefully monitored by the teacher and permitted only in specific, purpose-driven
situations designed by the teacher. Otherwise, excessive reliance on the mother tongue may
lead back to the Grammar Translation Method. Gradually, students should be encouraged
to respond using simple English words or sentences. This phased transition ensures that the
mother tongue supports learning without limiting exposure to English. This approach aligns
with Wilkins® (1976) emphasis on meaningful language use and Krashen’s concept of
comprehensible input. When students hear English used naturally and repeatedly, they
internalise language patterns without pressure or fear.
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4. Innovative Classroom Management Practices in Rural Contexts
4.1 Mnemonics and Memory-Based Learning

Mnemonic and memory-based learning strategies are highly effective in rural
English classrooms, where students often struggle with vocabulary, spelling, and grammar.
Mnemonics help learners remember difficult words through associations that are familiar
and meaningful. Students may connect English words with local-language meanings,
rhymes, stories, or culturally familiar images. For example, linking an English word to a
common village activity or object makes learning more memorable. Teachers can
encourage students to create their own memory aids, which increases learner involvement
and creativity. This approach supports experiential and contextual learning, as highlighted
in NEP 2020. Mnemonics reduce learning anxiety, make lessons enjoyable, and help
students retain language items for a longer period, thus improving classroom engagement
and learning outcomes.
4.2 Peer Learning and Collaborative Activities

Peer learning and collaborative classroom activities play a vital role in managing
rural English classrooms effectively. Many students feel hesitant to speak English in front
of the teacher but feel more comfortable interacting with classmates. Activities such as pair
work, small group discussions, role plays, language games, and short dialogues encourage
active participation. These activities reduce fear, promote cooperation, and improve
speaking confidence. At the undergraduate level, peer interaction helps students learn from
one another and correct mistakes naturally. Collaborative learning also develops social
skills, teamwork, and responsibility. NAAC strongly supports participative and learner-
centred teaching methods, and peer learning directly aligns with this focus. When students
actively engage with peers, the classroom becomes lively, inclusive, and less teacher-
dependent.
4.3 Contextual and Localised Content

Using contextual and localised content is an effective classroom management
strategy in rural English classrooms. When lessons are connected to students’ daily lives,
learning becomes more meaningful and engaging. Teachers can use familiar settings such
as village markets, farms, bus stands, festivals, and family situations to teach language
skills. For instance, dialogue writing activities can be based on situations like buying
vegetables or asking for bus tickets. Such localisation bridges the gap between students’
lived experiences and the English language. It reduces cognitive load and helps learners
comprehend content more easily. This approach also respects local culture and identity
while introducing a global language. As a result, contextual learning improves
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comprehension, encourages participation, and makes English less abstract and more
relevant for rural learners.
4.4 Contextual Vocabulary Learning through Storytelling

In rural English classrooms, contextual vocabulary learning through storytelling
serves as an effective classroom management strategy that supports learner engagement
and comprehension. In a first-year undergraduate classroom, a limited set of unfamiliar
vocabulary items was introduced through a listening-first approach. The teacher narrated a
familiar story drawn from popular cinema or local folklore using simple and functional
English, embedding the target vocabulary within meaningful contexts. Comprehension was
supported through gestures, facial expressions, and situational cues. Students were
encouraged to infer word meanings from context rather than through direct translation.
Classroom observation suggested that most learners were able to guess meanings
accurately, which reduced anxiety and enhanced confidence. This strategy reflects
Krashen’s concept of comprehensible input and Wilkins’ emphasis on meaning-centred
language use, demonstrating how contextual exposure facilitates vocabulary acquisition
while minimising dependence on the mother tongue.

The effectiveness of these innovative classroom management strategies is further illustrated
through a classroom-based case study from a rural undergraduate English classroom.
5. Classroom Case Study: A Rural UG English Classroom

This classroom case study was conducted in a first-year undergraduate English
classroom at a rural government degree college. At the beginning of the semester, most
students remained completely silent during English periods. They avoided eye contact,
hesitated to answer questions, and exhibited clear signs of English phobia. To address this
situation, the teacher adopted a listening-first approach. Short, simple anecdotes related to
everyday life were narrated in easy English, supported by gestures, facial expressions,
pictures, and real-life examples. After each narration, students were encouraged to explain
the story in Telugu, which helped confirm comprehension and significantly reduced
anxiety. Students who volunteered were publicly appreciated, and peers were encouraged
to applaud, thereby creating a positve and supportive classroom atmosphere.

This intervention brought about a noticeable positive change among students.
Gradually, learners began responding using single English words and short phrases.
Subsequently, pair work, role plays, and group activities were introduced. By the end of the
semester, nearly 50% of the students actively participated in English discussions. Although
their responses contained grammatical errors, these were initially ignored to prioritise
fluency over accuracy, resulting in improved confidence and a greater willingness to
communicate.

PM-Usha Sponsored Two-Day National Seminar on “Teaching English in Rural India:
Issues, Innovations, and Interventions” by GDC, Kuppam 18



SP Publications

International Journal Of English and Studies (IJOES)

An International Peer-Reviewed and Refereed Journal: Impact Factor:8.337(SJIF)
ISSN: 2581-8333|Volume 8, Special Issue-1;2026

6. Implications for Teacher Training (UG/PG/B.Ed./M.Ed.)

Teacher training programmes at the undergraduate, postgraduate, B.Ed., and M.Ed.
levels must be designed to address the realities of rural English classrooms. NEP 2020
strongly emphasizes continuous professional development, reflective teaching, and context-
sensitive pedagogy. Training modules should focus on developing teachers’ classroom
language proficiency so that they can confidently use simple and functional English.
Special attention should be given to managing large and heterogeneous classrooms, where
students have varying levels of language ability. Teacher trainees must also be trained to
use low-cost and no-cost teaching aids such as pictures, charts, local materials, and real-life
situations. Emphasis should be placed on student-centred and activity-based learning
methods rather than examination-oriented teaching. Most importantly, future teachers
should be encouraged to view classroom management as a means of facilitating
communication, interaction, and learner confidence, rather than merely maintaining
discipline or silence.
7. Conclusion

Classroom management in rural English classrooms plays a crucial role in shaping
learning outcomes and learner confidence. Challenges such as English phobia, improper
sequencing of language skills, and limited exposure to spoken English continue to hinder
effective language acquisition among rural learners. However, these challenges are not
insoluble. Effective classroom management emerges as a powerful pedagogical
intervention in addressing these constraints. By creating a supportive environment, using
comprehensible input, encouraging peer interaction, and allowing errors as a natural part of
learning, teachers can gradually help students overcome affective barriers. This
pedagogical shift marks a movement from enforced silence to meaningful speech, enabling
learners to transition from passive listeners to active participants in communication. Thus,
effective classroom management not only regulates classroom behaviour but also functions
as a catalyst for learner voice and agency, aligning closely with the NEP 2020 vision of
joyful, inclusive, and learner-centred education.
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