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Abstract

The rapid evolution of digital technologies has significantly changed the field of
literary studies. In the context of English-language and literary education, tools like Google
Classroom, Microsoft Teams, and various social media applications create interactive
learning environments. These platforms enable students to construct meaning
collaboratively, share their interpretations, and improve their analytical skills. This study
examines the integration of digital tools and other social media applications into the
teaching of literary interpretation. It is observed particularly in undergraduate classrooms in
India, where blended learning and digital pedagogy are increasingly emphasised under the
National Education Policy (NEP 2020).

The primary aim of this study is to examine how collaborative digital platforms
enhance interpretive competence, foster peer learning, and democratize classroom
discussions. The study emphasises the importance of multimodal engagement in enhancing
text comprehension and promoting critical literacy. It demonstrates that collaborative
platforms do not just digitise traditional teaching methods; instead, they transform
interpretive practices by fostering participation and connectivity. The findings highlight the
necessity for teacher training in digital pedagogy and advocate for the development of
tailored digital resources for literature courses. It aligns with the overarching aims of
creating inclusive learning environments. The study emphasises student-centred
approaches and encourages active participation in the learning process.

Keywords: Digital Pedagogy, Literary Interpretation, Collaborative Learning,
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Introduction:

The integration of collaborative digital platforms into English-language and literary
education has significantly reshaped pedagogical practices, particularly in the teaching of
literary interpretation. In English-language and literary education, platforms such as
Google Classroom, Microsoft Teams, and other social media applications facilitate
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interactive learning environments that extend interpretive engagement beyond the
traditional classroom. These platforms enable continuous dialogue, reflective engagement,
and collaborative meaning-making, thereby transforming literature classrooms into
participatory interpretive communities. Haleem rightly observes:

Digital technology in the classroom refers to various software and gadgets meant to
help students with particular accessibility needs. The most effective way to reduce the
number of repetitive, time-consuming duties a teacher undertake is to use technology in the
classroom. Educational technology applications may save a lot of time and energy by
automating or partially automating day-to-day operations like attendance tracking and
performance monitoring. Students are taught how to use technology responsibly and
strategically, which can help them make decisions and develop self-discipline. (281)

From a theoretical standpoint, the pedagogical affordances of these platforms align
closely with reader-response theory and constructivist learning principles. Reader-response
theory emphasises the active role of the reader in producing meaning, arguing that literary
interpretation emerges from the interaction between the text and the reader’s experiences,
emotions, and socio-cultural contexts. Digital collaborative platforms amplify this
interaction by making individual responses visible, negotiable, and open to critical
dialogue. National Educational Policy (NEP 2020) suggests:

Once internet-connected smartphones or tablets are available in all homes and/or
schools, online apps with quizzes, competitions, assessments, enrichment materials, and
online communities for shared interests will be developed, and will work to enhance all the
aforementioned initiatives, as group activities for students with appropriate supervision of
parents and teachers. Schools will develop smart class rooms, in a phased manner, for
using digital pedagogy and thereby enriching the teaching-learning process with online
resources and collaborations. (20)

Google Classroom, in particular, supports reflective and dialogic engagement with
literary texts through its structured discussion forums, assignment-based responses, and
integrated commenting features. Students can post initial interpretations of poems, short
stories, or novel extracts and respond to peers’ readings in a sustained and organised
manner. The ability to edit responses and incorporate feedback encourages iterative
interpretation, where meaning is refined through reflection and dialogue. Collaborative
document tools enable collective close reading, allowing students to annotate texts,
highlight key passages, and comment on narrative strategies, symbolism, or thematic
concerns. Such practices reinforce critical reading skills and promote interpretive
accountability, as students must articulate and justify their readings in a shared academic
space.
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Microsoft Teams further enhances collaborative literary pedagogy by combining
synchronous and asynchronous modes of interaction. Live discussions and virtual breakout
rooms enable spontaneous interpretive exchanges that resemble seminar-style
conversations, while chat threads and recorded sessions facilitate delayed reflection. This
duality is particularly valuable in literary interpretation, which requires both immediate
emotional response and sustained analytical thought. Collaborative writing tools within
Teams facilitate group-based interpretive tasks, such as co-authored essays or comparative
analyses of texts. Through such activities, students collectively negotiate meaning,
reconcile differing viewpoints, and arrive at more nuanced interpretations. From a
constructivist perspective, this process exemplifies learning as a socially mediated activity
in which knowledge is constructed through interaction and shared inquiry rather than
transmitted unidirectionally.

Social media—supported platforms, when pedagogically guided, introduce an
additional dimension to literary interpretation by creating informal, low-anxiety spaces for
engagement. Discussion groups, messaging forums, and comment-based interactions allow
students to express personal responses and cultural associations that may not emerge in
formal academic settings. These platforms encourage affective engagement with literature,
enabling learners to connect texts with lived experiences, contemporary social issues, and
local cultural contexts. Such engagement is particularly significant in Indian undergraduate
classrooms, where students often encounter literary texts from diverse historical and
cultural backgrounds. Social media—based discussion thus becomes a bridge between
canonical literature and students’ everyday realities, enriching interpretive depth and
relevance.

Across these platforms, the multimodal affordances of digital environments play a
crucial role in enhancing literary interpretation. Hyperlinks to historical contexts, visual
representations of settings or characters, audio readings of poems, and video adaptations of
literary works expand the interpretive horizon. Literature is no longer confined to the
printed page but is approached as a cultural artefact embedded within broader social,
historical, and ideological frameworks. This multimodal engagement supports diverse
learning styles and deepens critical literacy by encouraging students to analyse how
meaning is constructed across modes and media.

The pedagogical shift enabled by collaborative digital platforms also has
significant implications for classroom power dynamics. Traditional literature classrooms
often position the teacher as the primary authority, with students expected to absorb
established interpretations. Digital collaboration disrupts this hierarchy by redistributing
interpretive authority among learners. As students respond to, question, and build upon one
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another’s interpretations, the teacher’s role shifts from that of an authoritative interpreter to
a facilitator of dialogue. This transformation aligns with learner-centred pedagogies and
promotes intellectual autonomy, critical thinking, and confidence in interpretive judgement.

However, the effective use of collaborative digital platforms requires careful
pedagogical design. Without clear academic objectives and moderation, digital discussions
risk becoming superficial or fragmented. Teachers must design structured prompts, scaffold
interpretive tasks, and model critical engagement to ensure that digital interaction
contributes meaningfully to literary learning. Assessment practices must also evolve to
recognise collaborative interpretive processes, valuing dialogue, reflection, and revision
alongside individual analytical writing.

The Indian higher education context presents both opportunities and challenges for
integrating such platforms. While digital tools support the objectives of blended learning
and inclusivity emphasised under the National Education Policy (NEP 2020), disparities in
digital access and technological proficiency remain significant concerns. Effective
implementation, therefore, requires institutional support, teacher training, and the
development of context-specific digital resources that are sensitive to infrastructural
limitations. Lenong also states, ... collaborative tools are now more widely available and
make online learning at universities possible, teacher preparation programmes also include
online learning to improve the preparation of future educators” (23).

Collaborative digital platforms reconfigure literary interpretation as a dialogic,
participatory, and socially situated practice. Grounded in reader-response and constructivist
theories, tools such as Google Classroom, Microsoft Teams, and pedagogically guided
social media applications enable students to become active interpreters rather than passive
recipients of meaning. They foster interpretive plurality, critical literacy, and inclusive
participation, thereby aligning literary pedagogy with contemporary educational objectives.
When thoughtfully integrated, these platforms do not merely digitise existing practices but
fundamentally reimagine the teaching and learning of literature for the digital age. Alma
Susiana and Desi Priyatin rightly states:

Various digital tools such as Google Classroom, Quizizz, Flipbook Digital,
MathTrail, Google Meet or Zoom, Classcraft, Kahoot, to audio-based media such as
podcasts, have been proven to have a positive impact on increasing students’ active
involvement, the quality of communication in groups, and understanding of concepts more
deeply and contextually. The use of these tools also allows the learning process to take
place flexibly, creatively, and collaboratively, both inside and outside the classroom. (168)

This study highlights the transformative potential of collaborative digital platforms
for teaching literary interpretation in undergraduate English-language and literature
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classrooms. The discussion foregrounds how platforms such as Google Classroom,
Microsoft Teams, and pedagogically guided social media applications move literary
pedagogy beyond traditional teacher-centred models toward dialogic, participatory, and
student-centred learning environments.

One of the most significant outcomes of the study is the reconfiguration of literary
interpretation as a collaborative process. Digital platforms enable students to articulate
individual responses, engage with peer interpretations, and refine their understanding
through sustained dialogue. This collective meaning-making process aligns with reader-
response theory, which emphasises that literary meaning is not fixed but emerges through
the interaction between reader, text, and context. By making interpretations visible and
open to discussion, digital platforms legitimise plurality and foster interpretive flexibility.

The study also demonstrates that collaborative platforms promote inclusivity and
democratic participation. Asynchronous discussion formats allow students who are hesitant
to speak in conventional classrooms to contribute thoughtfully and confidently. This is
particularly relevant in the Indian undergraduate context, where hierarchical classroom
structures and examination-oriented pedagogy often limit open interpretive dialogue.
Digital platforms reduce these barriers by offering reflective spaces that accommodate
diverse voices and learning styles. Raj explains:

Collaborative writing systems add fluidity to creative processes by allowing for
real-time interactions, iterative changes, and content co-creation. As a result, writers can
engage in dynamic, developing creative processes, undermining the notion of writing as a
sequential and lonely process. As a result, the narrative has become more adaptive and
sensitive. Digital collaboration crosses geographical borders, increasing global
connectedness and interdisciplinary work. (239)

From a constructivist perspective, the findings indicate that learning to interpret
literature is enhanced when students actively co-construct knowledge. Tools that support
collaborative annotation, group discussions, and shared writing encourage learners to
negotiate meaning, question assumptions, and develop analytical depth. The shift from
authoritative interpretation to guided facilitation enables students to assume greater
responsibility for their learning and develop critical literacy skills essential for humanities
education. As Singh, M.K. and Singh, K. observe, “... while e-pedagogical methods
significantly boost student participation and motivation in literature classrooms, their
effectiveness is contingent upon overcoming technological and skill-based barriers.
Addressing these challenges will ensure smoother integration and sustainable success of
digital pedagogy in literature teaching” (83).
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The discussion further underscores the role of multimodality in deepening literary
engagement. The integration of visual, audio, and contextual resources expands interpretive
horizons by situating texts within broader cultural and historical frameworks. Such
multimodal engagement enriches comprehension and supports interdisciplinary thinking,
aligning literary studies with contemporary digital humanities practices. However, the
study also acknowledges pedagogical and infrastructural challenges, including uneven
access to digital resources and varying levels of digital literacy among students.
Conclusion

This study concludes that collaborative digital platforms play a significant role in
reimagining the teaching of literary interpretation in higher education. They foster
interpretive dialogue, peer learning, and reflective engagement. Digital collaboration
enhances students’ interpretive competence and critical literacy.

The study demonstrates that literary interpretation thrives in environments where
meaning is collectively negotiated rather than authoritatively imposed. Collaborative digital
platforms function as interpretive communities that validate multiple perspectives. They
encourage critical inquiry and promote inclusivity. This pedagogical transformation is
particularly relevant in the context of Indian higher education, where blended learning and
student-centred approaches are increasingly emphasised. The study highlights the necessity
of pedagogical intentionality. The effectiveness of digital platforms depends not on their
technological sophistication but on their integration into well-designed instructional
practices. Teachers play a crucial role in moderating discussions, scaffolding interpretive
tasks, and fostering academic rigour within digital spaces. The study affirms that
collaborative digital platforms, when thoughtfully implemented, offer meaningful
opportunities to revitalise literary pedagogy. They align humanities education with
contemporary educational goals. They hold significant promise for transforming literary
interpretation into an inclusive, dialogic, and critically engaging practice, provided they are
supported by sound theory, thoughtful pedagogy, and institutional commitment.
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